GUSTAVUS ADOLPHUS COLLEGE

Department of Education

Education 398W — Human Relations  in Education

Education 390 - Service in Community (this is a P/F course)
Tuesdays and Thursdays 1:30-3:00, Mattson 130

Syllabus

Instructor:  Sidonia Alenuma, Ph.D.


Semester: Spring 2007

Contact Information

Work: 507-933-7451
Home: 507-934-9089

Office: Mattson Hall, Room 117

Office Hours: 3.05-5.05 TR; or By Appointment

Email: salenuma@gustavus.edu
Catalogue Course Descriptions:

390. UNDERSTANDING INDIVIDUAL STUDENT NEEDS (.25 course)
This laboratory course involves thirty hours of field experiences with diverse members of the community. Co-requisite: EDU-398. Prerequisite: Junior standing. Fall and Spring semesters.
398. HUMAN RELATIONS IN EDUCATION (.5 course)
This course examines theories and strategies for teaching in racially and culturally diverse classrooms. Topics include the experiences of diverse social and cultural groups in education, the impact of racism, sexism, and other forms of oppression on educational pedagogy and institutions, the influence of individual social identities on the teaching and learning experience, and strategies for teaching from a multicultural, anti-racist perspective. Writing is an integral part of the course. Co-requisite: EDU-390. Prerequisite: Junior standing. WRITD, Fall and Spring semesters.
goals and objectives include:

*To help participants become more knowledgeable and conscious of issues of cultural diversity and social difference. 

*Provide participants with a forum for reflecting on the kind of framework about cultural issues they will bring into the classroom as teachers.

*To enable participants to challenge their own cultural perspectives and beliefs and address/question how these beliefs and perspectives may color their view of the world and that of the students they teach.

*To assist participants in reflecting/questioning on how their beliefs and behaviors around race, second language learning, or other issues of social difference impact their students' experiences in their classrooms.

*To encourage participants to review and develop more tolerant approaches such as ‘culturally relevant teaching’, and multicultural and anti-racist perspectives on teaching and learning.

*This course meets the Minnesota State Human Relations requirement (MN Rule Chapter 3512.2700 http://www.revisor.leg.state.mn.us/arule/3512/2700.html) for all applicants for teacher licensure in Minnesota.

REQUIRED TEXTS:
Readings on Moodle, and Hand-outs distributed in class. 
Tatum: "Why are all the Black kids sitting together in the cafeteria?" And other conversations about race
Farid & McMahan: Accommodating and educating Somali students in Minnesota schools
Lessow-Hurley: Meeting the needs of second language learners: An educator's guide

course policies and requirements:
*All students are required to read all assigned readings from the required texts be prepared to hold discussions on these readings.

*Students are responsible for seeking and reading additional publications on the topics discussed in class.

*All are required to attend the Building Bridges Conference on Campus – March 9-10 and make a presentation on it.

*All are required to submit their assignments in class on the due date either directly to the instructor or per another student.

*Attendance and class participation are mandatory. Absence from class on two or more occasions may result in a lower grade for the course.

*Arriving late to class will result in being marked absent from class on the day in question unless you have a genuine reason.

*Participants are required to undertake a fieldwork project and report findings in the form of two reflective essays.

*Participants are required to write a term paper on their beliefs and perspectives on cultural diversity, social difference, social justice, multicultural and anti-racist education, and how these beliefs and perspectives have been challenged in the course of the semester. In this paper, participants are required to also identify some teaching strategies they are likely to use in their classrooms and how these strategies may have been different if they had not taken EDU 390 & 398. 
*All students are expected to comply with the Honor Code of Gustavus Adolphus. As you pursue or consider the teaching career, you are expected to meet and comply with the Minnesota licensed teacher Standards of Professional Conduct (see next section). An “F” grade will be assigned to you and the appropriate action taken against any plagiarism on your assignments. 

*If you have a learning disability, a physical condition, take prescribed medication, or have any other individual needs, please inform me so that I can better meet your needs in this class.  I will keep your information confidential.

standards of professional conduct: (from the student handbook of the teacher programs of the department of education):
In classroom interactions and in relationships, you are expected to:

a) Consider and utilize suggestions and reflective feedback

b) Demonstrate respect for others and their points of view

c) Contribute to group work and performance

d) Demonstrate sensitivity and responsiveness to the needs of others

e) Form and maintain appropriate relationships in field experiences

f) Take responsibility for the safety and welfare of students

In regard to personal responsibility, you are expected to:

a) Take responsibility for your act

b)  Seek help when needed

c) Generate and act on goals and plans

d) Consider and use suggestions and reflective feedback

e) Demonstrate academic integrity

f) Demonstrate personal integrity

g) Maintain a drug-free and alcohol-free environment

h) Approach problem-solving focusing on what is best for children and youth

In the work setting, you are expected to:

a) Strive for quality and completeness

b) Manage time well

c) Arrive on time and ready to learn/work

d) Generate and turn in work on time

e) Manage resources and materials appropriately.

board of teaching 8710.2000 standards of effective practice for teachers:

EDU 390/398, help meet the following Standards of Effective Practice:
Standard 3. Diverse Learners

	3c: know about the process of second language acquisition and about strategies to support the learning of students whose first language is not English;

	3d: understand how to recognize and deal with dehumanizing biases, discrimination, prejudices, and institutional and personal racism and sexism; 

	3e: understand how a student’s learning is influenced by individual experiences, talents, and prior learning, as well as language, culture, family, and community values; 

	3f: understand the contributions and lifestyles of the various racial, cultural, and economic groups in our society;

	3h: understand cultural and community diversity and know how to learn about and incorporate a student’s experiences, cultures, and community resources into instruction; (ELL project)

	3i: understand that all students can and should learn at the highest possible levels and persist in helping all students achieve success.

	3j: know about community and cultural norms

	3o: use information about students’ families, cultures, and communities as the basis for connecting instruction to students’ experiences

	3q: develop a learning community in which individual differences are respected.

	Standard 5. Learning Environment

	5b: understand how social groups function and influence people, and how people influence groups;

	5d: know how to help people work productively and cooperatively with each other in complex social settings

	5l: design and manage learning communities in which students assume responsibility for themselves and one another, participate in decision making, work both collaboratively and independently, and engage in purposeful learning activities.

	5p: develop expectations for student interactions, academic discussions, and individual and group responsibility that create a positive classroom climate of openness, mutual respect, support, inquiry, and learning; 

	Standard 6. Communication

	6a: understand communication theory, language development, and the role of language in learning; 

	6b: understand how cultural and gender differences can affect communication in the classroom; 

	6c: understand the importance of nonverbal as well as verbal communication;

	6e: understand the power of language for fostering self-expression, identity development, and learning;

	6g: foster sensitive communication by and among all students in the class;

	6j. know how to ask questions and stimulate discussion in different ways for particular purposes;

	Standard 9. Reflection and Professional Development

	9c: understand the influences of the teacher’s behavior on student growth and learning;

	9e: understand the role of reflection and self-assessment on continual learning; 

	9h: use classroom observation, information about students, and research as sources for evaluating the outcomes of teaching and learning and as a basis for reflecting on and revising practice;

	9j: collaboratively use professional colleagues within the school and other professional arenas as supports for reflection, problem-solving, and new ideas, actively sharing experiences, and seeking and giving feedback.

	Standard 10. Collaboration, Ethics and Relationships

	10b: understand how factors in a student’s environment outside of school, including family circumstances, community environments, health and economic conditions, may influence student life and learning; 

	10g. Collaborate with other professionals to improve the overall learning environment for students; 

	10h. Collaborate in activities designed to make the entire school a productive learning environment. 

	Elementary standards (social studies)

	D. A teacher of children in kindergarten through grade 6 must demonstrate knowledge of fundamental social studies concepts and the connections among them. The teacher must know and apply:

	(1) a: culture and cultural diversity

	(1) c: the interaction between people, places, and environments

	(1) d: individual development and identity

	(1) e: interactions among individuals, groups, and institutions

	(1) f: how people create and change structures of power and authority and of governance


conceptual framework:

 Embedded in the course is the conceptual framework of the Gustavus Adolphus Teacher Education Program. With an overarching theme, “teaching as principled practice”, the program seeks to enable student teachers explain why they do what they do in the classroom, by constantly reflecting and analyzing knowledge and experiences in order to re-conceptualize and theorize/research on knowledge, learning, experience and practice. This framework will be the corner stone of the course.
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grading:

Attendance








10%

Class Participation







10%

Reflection Paper On Course Content





40%

First Essay (on field work)






20%

Second Essay (on field work)






20%

Schedule:
	Date
	Topic/Theme
	Readings
	Assign’ts/Activities

	T. 2/6
	Introduction
	
	

	Th. 2/8
	Introduction to Field Projects
	
	Gathering of Information on project

	T. 2/13
	Operational Definitions of concepts
	Tatum, ix-18
	Be prepared for unannounced QUIZ

	Th. 2/15
	Field Projects
	
	Make contact with the sources of data, e.g. ELL teacher/school

	T. 2/20
	Culture and Diversity
	Lessow-Hurley, chp. 1

Style; Banks; on Moodle
	Be prepared for unannounced QUIZ

	Th. 2/22
	Field Projects
	
	Make arrangements to go into the field

	T. 2/27
	Bi-Lingual and ELL students
	Lessow-Hurley, chps. 2 – 4

Suarez-Orozco; on Moodle
	Be prepared for unannounced QUIZ

	Th. 3/1
	Field Projects
	
	Description of the situation

	T. 3/6
	Talking about Race
	Tatuma; on Moodle
	Be prepared for unannounced QUIZ

	Th. 3/8
	Field Projects
	
	Work in the Field

	T. 3/13
	Cultural Difference 

&

Latinos in Minnesota
	Lessow-Hurley, chps. 5 & 6

Irujo; on Moodle
	Be prepared for unannounced QUIZ

Presentation on Building Bridges Conference

	Th. 3/15
	Field Projects
	
	Work in the Field

	T. 3/20
	Somali Students in Minnesota
	Farid and McMahan

(Entire text)
	Be prepared for unannounced QUIZ

	Th. 3/22
	Field Projects
	
	Work in the field

	T. 3/27
	Racism & Racial Identity
	Tatum ix-28
	Be prepared for unannounced QUIZ

	Th. 3/29
	Field Project
	
	First Field project essay due

	T. 4/10
	Whiteness
	Tatum 93-128 & McIntosh; on Moodle.
	Be prepared for unannounced QUIZ

	Th. 4/12
	Field Projects
	
	Report on progress of Field Project

	T. 4/17
	Blackness
	Tatum 31-90
	Be prepared for unannounced QUIZ

	Th. 4/19
	Field Projects
	
	Work in the Field

	T. 4/24
	Culture and Classroom Management
	Obidah and Tell; on Moodle
	Be prepared for unannounced QUIZ

	Th. 4/26
	Field Projects
	
	Report on progress of Field Project

	T. 5/1
	Multicultural Education
	Hand-outs (Goldberg) & Alenuma; on Moodle.
	Be prepared for unannounced QUIZ

	Th.5/3
	Field Projects
	
	Work in the field.

	T. 5/8
	Anti-Racism Education
	Hand-outs (Sefa-Dei – 22-74 & 122-136)
	Paper on Class readings and discussions due

	Th. 5/10
	Field Projects
	
	Final paper on field project due

	T. 5/15
	Course Evaluation
	
	AOB – Any Other Business

&

Revision


Paper Grades: What are the Standards?

· The F paper is very rare. This grade is usually reserved for cases of plagiarism or excessive lateness. However, exceptional failure to comply with the terms of an assignment might also result in an F.

· The D paper, in some significant way, doesn’t respond to the prompt that was asked, is incomplete, lacks a thesis, or has a thesis which is inappropriate to the assignment. It may address the prompt but have excessive errors in grammar and/or spelling. Paragraphs do not hold together; ideas do not develop from sentence to sentence. The paper may be repetitive, rambling, or directionless.

· The C paper has a central idea that is relevant to the assignment, but it may be somewhat simple, general, or not well articulated. The idea is developed logically but incompletely. There is a lack of detail, description, and example. The order of paragraphs may seem arbitrary or the ideas within paragraphs may be undeveloped or lack a clear point and purpose. The overall point of the essay is discernable but it lacks transitions between ideas or fails to show the logical sequence of ideas. The introduction is general, underdeveloped, or routine, merely a “space filler.” The conclusion merely repeats the gist of the intro. The paper meets the basic requirement of the assignment, but does no more than that. There may be serious carelessness in matters of spelling and grammar.

· The B paper makes sense throughout. It has a thesis that is appropriate, thoughtful, even insightful. It does not digress. The reader always knows where the paper is going and what the author wants to say. The paper presents interesting thoughts. It is well organized and although some sentences may not be elegant, the ideas in them flow well and logically. Paragraphs may be unwieldy now and then, but they are organized around one central idea. The introduction creates an appropriate context for the paper. The conclusion is sufficiently developed and does more than simply repeat the gist of the intro. This paper may have occasional spelling and grammar errors, but these are few in number and do not prevent the reader from following the ideas in the paper.

· The A paper is rare. It has the qualities of a B paper, but is also lively, well paced, interesting, even exciting. Everything in it fits together. The sure mark of an A paper is that the reader continues to think about it after reading it, even wanting to tell others about it. The paper shows unusual or unique insight into the topic. The writer uses detail, description, and example appropriately and convincingly. The order of paragraphs is logical and moves the reader forward. Transitions show the logical development of the writer’s ideas and the complex connections between them. The introduction creates an appropriate context for the essay and works creatively to engage the reader. The conclusion illuminates the significance of the topic and memorably closes the essay. The paper may have a proofreading error or two, occasional misspelled words or a minor error in grammar, but these are the consequence of the normal accidents all good writers encounter.

Quality Indicators for Class Participation/Discussion:

A

You synthesize reading assignments and articulate this understanding in a way that enables others to expand their learning.


You provide examples that demonstrate an understanding of concepts discussed in readings or by guest presenters from your personal experiences.


You frequently present unique perspectives on concepts presented in class or in the readings.


You ask provocative questions.


B

You articulate an understanding of the reading assignments.


You provide details and/or descriptions that help enhance the learning for others.


C

You participate in some discussion but comments are often repetitive of what was already presented.


You occasionally provide details and/or description that help enhance the learning for others.


D

You rarely participate in class discussion.


It is not clear that you have read the assignments from the comments that you present.


F

You do not participate in class discussion.

SERVICE LEARNING PROJECT

Human Relations ED 390

What is Service Learning?


Many of you have done community service; some of you may have done service learning.  What is the difference?  Noreen Buhmann, Director of Service Learning and Community Service, will talk to you more about this, but as an introduction, I’ll give you the definition adapted from the National Community Service Act of 1990:

Service learning projects

· Meet actual community needs,

· Are coordinated in partnership with the community

· Are integrated into the students’ academic curriculum or provide structured time to think, talk, and write about what s/he did and saw during the service activity,

· Provide students with opportunities to use newly acquired academic skills and knowledge in real-life situations n their own communities,

· Enhance what is taught in school by extending student learning beyond the classroom, and

· Helps to foster habits and skills of civic engagement and a sense of caring for others.

In particular, service learning gives equal weight to the service and the learning experience, asking students to reflect on their service experiences.
Community Service Learning Project
The project will be worked on all semester with periodic written and oral progress reports, written reflections, and a final written report as well as final oral presentations on the projects and a reflection period.  (See timeline below and on syllabus.)

1. Advocate; ELL Students

Students will work on behalf of ELL students to educate elected officials about issues in ELL education programs. After researching the issues, as they relate to their home legislative districts, students will:

1. Write letters to the editors of local newspapers

2. Write letters to their legislators

3. Visit their legislator 
Contact: Noreen Buhmann, Director, Service Learning and Community Service; 6011 nbuhmann@gac.edu
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